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Touchphonics, a phonemic awareness reading program, has been
implemented among fourth grade students in order to test its effectiveness
in improving reading fluency. Data were presented to support teaching
phonemic awareness as part of reading programs. Several examples have
been given of how students with phonemic awareness skills have been
successful in learning how to read. Within this project are lesson plans on
how to implement Touchphonics in the classroom which have been
developed. Finally, a portfolio system to assess students' reading and
writing is explained.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
Teachers of all grade levels are faced with instructing students with
low reading levels in their classrooms. A number of these students lack
reading fluency; they are unable to identify words in print quickly and
efficiently. Busink (1997) states "More than two decades of research have
shown that in children of a variety of ages, the ability to decode new words
is closely associated with phonemic awareness, the ability to segment and
manipulate sounds in words" (p. 200). Griffith, Klesius, and Kromrey (1992)
explain that students who read with fluency and comprehension have been
explicitly taught how to phonologically decode unknown words. How to
teach students who are struggling with reading phonemic awareness skills
is the basis of this project.
There are multiple programs available to teach phonemic awareness
skills. Touchphonics is one program that teaches these concepts. Steed
(1984) states "Most phonic programs deal only with the sound and symbol.
Touchphonics teaches the phonemic awareness principles of
segmentation, blending, sound to symbol correspondence and
substitution" (p.2). When students develop the above strategies in their
reading, other areas of reading will naturally improve such as fluency and
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comprehension. The effectiveness of improving reading fluency through
the Touchphonics program will be documented in a portfolio.

Purpose of the Project
The first purpose of this study is to increase knowledge of phonemic
awareness by analyzing literature that describes the definition, skills
involved, benefits and effective teaching strategies of the phonemic
awareness skills. Research has shown that a number of children in school
do not easily gain these skills. For many children, explicit phonemic
awareness skills do not come naturally, and some children do not develop
this ability even with phonics instruction (Busink, 1997). It has become
apparent that a relationship exists between phonemic awareness and
learning to read (Griffith, et al., 1992).
A second purpose of this study will be to introduce this program to
others by sharing the lesson plans that can be implemented in the
classroom. Assessing reading and writing through portfolios will also be
included.

Significance of the Project
In schools today many students do not have the knowledge, skills,
and strategies that will allow them to read at the necessary level.
Anderson, Hiebert, Scott, and Wilkinson describe the importance of
reading: "Reading is a basic life skill. It is a cornerstone for a child's success
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in schools and, indeed throughout life. Without the ability to read well,
opportunities for personal fulfillment and job success will be lost" (quoted in
Bergeson, Ciardi, & Miller, 1998, p.1 ).

Steed (1984) explains that the

educational system fails to reach the various needs of more than a third of
its students. As students who are having reading failures move up in grade
levels, their problems become amplified. She goes on to say that it is critical
for this to be corrected in order to produce the literate and capable students
our country needs.
The State of Washington has adopted Student Learning Goals whose
purpose is that all students will learn and perform at higher levels than they
are currently demonstrating. The Washington State Commission on
Student Learning maintains "all students can learn at significantly higher
levels than we have assumed" and " we must prepare young people for
living, learning, and working in the 21st century"(1995, p. 9). Reading is one
of the Commission's student learning goals and phonemic awareness is a
necessary component of successful reading ( Washington State
Commission on Student Learning, 1995).

Limitations of the Project
The author has only used this program as a classroom teacher with
third and fourth grade students at Pioneer Elementary School in Sunnyside,
Washington. Touchphonics is only one of several programs available that
teach phonemic awareness skills. The author of this project has not
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implemented other programs. There has not been many research based
studies on Touchphonics. Touchphonics is only meant to be part of an
elementary teacher's reading curriculum. It is designed for individuals and
small groups of students.

Definition of Terms
Phonemic Awareness: Phonemic awareness is the knowledge that
phonemes-individual sound units in words are "abstractable and
manipulable components of the language" (Griffith, et al., 1992).
Reading Fluency: Reading fluency is the ease or naturalness of
reading. Fluent readers use appropriate phrasing, adhere to the syntax of
the text, and read with expression (Busink, 1997).
Touchphonics: Touchphonics is a concrete, manipulative, and multisensory program that includes two hundred color-coded letters and
phonemes placed on magnetic trays. Students learn how to encode and
decode by picking up, blending, and substituting phonemes as they build
new words and match sounds to symbols (Steed, 1984).

Overview of the Remainder of the Project
Chapter Two is a review of relevant literature pertaining to the
importance of teaching phonemic awareness skills as a part of reading
programs. A program called Touchphonics which covers those skills will
also be reviewed. Chapter Three describes the procedures undertaken to

CHAPTER TWO
REVIEW OF LITERATURE

Introduction
Liberman (1973) states ''There is a growing consensus that phonemic
awareness bears an important relationship to achievement in reading"
(p. 67). Stanovich (1986) explains that students with reading disabilities
seem to lack phonemic awareness skills regardless of whether they are
identified as poor readers or as having a learning disability. Research
studies were gathered from various resources covering the following topics:
phonemic awareness and Touchphonics.

Phonemic Awareness
Several researchers have given a definition of phonemic awareness.
Griffith, Klesius, and Kromrey (1992) explains the concept in the following
way: "Phonemic awareness is an insight into the structure of spoken
language, including some ability to manipulate phonemes" (p. 85). For
example, students who have developed phonemic awareness can segment
and blend sounds in spoken language. Steed (1984) explains that
phonemic awareness includes principles of segmentation, blending, sound
to symbol correspondence and substitution. Liberman (1973) defines
phonemic awareness as the conscious awareness that words are made up
of phonemes or sounds. English is comprised of two or three dozen
6
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phonemes that can be combined in a variety of ways to form every word
that ever was or will be.
Phonemic awareness has been said to be a powerful predictor of
achievement in reading, even better than I.Q. and other language
measures (Griffith, et al., 1992). Stanovich (1986) explains what is called
the "Matthew Effect" of reading--a negative spiral of cumulative
disadvantage. If students do not have phonemic awareness skills and are
unable to recognize words, comprehension will be affected. Without being
able to understand what is read, literature will not be as enjoyable which will
lead to less exposure to practice with print. Finally, this lack of exposure will
slow down word recognition and reading fluency. On the opposite side,
students who have acquired phonemic awareness skills are able to decode
words which aid in the comprehension of text making reading more
enjoyable. Because reading is rewarding, word recognition and fluency will
continue to improve on an upward spiral. Unless word identification is
effortless and automatic, the reader will not be able to comprehend while
reading.
According to Ball and Blackman (1991 ), studies have shown that
good readers outperform poor readers on a wide range of phonemic
awareness tasks, even when differences in general intelligence and
socioeconomic status have been controlled. More importantly, many
studies have found performance on phoneme segmentation tasks to be
predictive of success in early reading and spelling.
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Phonemic awareness bridges the gap between phonics and whole
language. Busink (1997) states that phonemic awareness is not the same
as phonics. Phonics is focused on memorizing rules and sound to symbol
relationships while phonemic awareness is teaching the alphabetic
principle of blending, substituting, and segmenting. A study was conducted
by Griffith, et al. (1992) that addressed the following question: What is the
relationship between instructional approach, phonics or whole language,
and the development of decoding skills, spelling skills, and writing fluency of
children with various levels of phonemic awareness?
Griffith et al. (1992) gave a phonemic awareness test to two third
grade classrooms in Florida. Researchers made sure students were equal
in the rooms they were placed in as far as high and low phonemic skills
were concerned. One classroom was taught using whole language and the
other phonic instruction. Five months later the phonemic awareness posttest was given.
Results were determined using both quantitative and qualitative
research. For the quantitative, a 2x2 factorial design was used, the
independent variables being the two instructional approaches and the level
of phonemic awareness- high or low. Qualitative results were used to test
the fluency level.
Researchers found that at the beginning of the year, children with
phonemic awareness training out-performed children with low phonemic
awareness skills on all measures. The only difference shown was the
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qualitative analysis of writing fluency in context. Students in the phonic
instruction classroom spelled more words correctly, but the students in the
whole language classroom wrote more in their written sample and used
more unique words which were difficult to spell. Griffith et al. (1992)
concluded that along with teaching phonemic awareness skills, students
should be engaged in a variety of writing activities in order to practice their
acquired phonemic awareness skills in context. Phonemic awareness is
important to teach as soon as possible so that students can benefit from
any instructional program.
Busink (1997) presents four critical issues brought up by educators
concerning phonemic awareness. The first issue discussed is, "who should
receive phonemic awareness training?" Busink maintains that there are
many interesting and engaging ways to teach these skills. For most,
learning these skills will cause them to become successful readers in the
future. For the above reason, he suggests that everyone participate in
phonemic awareness training.
The second issue brought up by educators is "what should be
included in phonemic awareness training?" Busink (1997) suggests that
every program include the following three criteria: It should be taught with
emphasis that words have sounds separate from their meanings;
instruction should focus on the awareness that words consist of sound
segments; and lastly that children should be able to segment and
manipulate sound segments in words.
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In support of Busink, Adams (1990) lists five steps in introducing
phonemic awareness skills. The steps are in order from the simplest to
most complex levels. First, children should be given opportunities to listen
to the sounds of poetry and nursery rhymes. Besides listening, youngsters
benefit from reciting these rhymes. Second, students group words with
similar sounds such as in the beginning, middle, and end of words. The
third step is when blending syllables is introduced. Fourth, words are
segmented. Finally, in segmentation activities, children are required to say
the individual sounds in words. New words are made by manipulating,
omitting, and deleting phonemes.
The third issue brought up by educators is "when should children
receive this training?" It is explained that learning these skills is a
continuous process. Training should begin before students enter school
and continue throughout the second grade. After grade two, children and
even adults can benefit from this training if they are still having difficulty in
reading (Busink, 1997).
The fourth issue educators must consider is "how should phonemic
awareness be taught?" Children should be provided with many
manipulatives to assist them in listening to how words sound. Manipulatives
that have been used are the following: boxes for printing the letter;
counters; colored blocks; plastic colored letters and pictures to represent
sound segments. It is also mentioned that being able to feel and visualize
the letters is important (Busink, 1997).
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A study by Bradley and Bryant (cited in Ball & Blackman, 1991) gives
evidence that teaching phonemic awareness with both sound segments
and written symbols is effective. Children age five though seven were
assigned to one of four groups. The first group was taught how to
categorize words with attention to common sounds such as rhyme and
alliteration. The second group organized words with plastic letters
depending on their common sounds. A third group focused on the meaning
of words. The fourth group did not receive any intervention. Each day
students were trained in their groups in ten minute sessions for a period of
two years. It was found that students who received phonemic awareness
training with both sound categorization and plastic letters performed
significantly higher than the other groups. "These findings suggest that the
most effective phoneme awareness instruction includes attention to the
connections between the sound segments of speech and the written
symbols that represent those sounds" (quoted in Ball & Blackman, 1991, p.

54.
A study was conducted by Ball and Blackman (1991) to explore the
affects of phonemic awareness training in addition to the regular reading
instruction in schools. A Woodcock mastery pretest was given to students.
Students who earned scores greater than three or were identified as able
readers by their teachers were not involved in the study.
Students who were selected were given two pretests: a phoneme
segmentation test and a test of letter name and letter-sound knowledge.
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Children from each group were randomly assigned to one of three groups.
One group was the phonemic awareness training group. The second group
was trained in other various language activities, and the third group was the
control group that did not receive any intervention. Within each group there
were no significant differences in gender, age, and knowledge of phonemic
awareness skills.
Students in the phonemic awareness group worked with a trained
instructor in groups of five in twenty minute time periods per day for seven
weeks. This training was conducted in addition to regular reading
instruction. Students were asked to segment each phoneme in a word
while moving a disk after saying each part aloud. Students in this group
were also trained in sound to symbol associations of words.
The language activities group met during the same time period and
the same conditions as the phonemic awareness group. The activities
included vocabulary development, and oral language strategies. Students
in this group received the identical sound to symbol training as the
phonemic awareness group. The set up for this group controlled for effects
of participation in a group and effects of instruction for sound to symbol
phonics.
At the end of seven weeks, students took post-tests of the three
exams taken previously. Students were also required to read a list of
twenty-one words selected and to spell five chosen words. The results
showed that the phonemic awareness group significantly out-performed
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both the language activities group and the control group.

Touchphonics
There are many programs that teach phonemic awareness.
Touchphonics is one such program. Touchphonics is an intervention
program that can be implemented with small groups of students who are
having difficulty in reading. Mann (1993) states there is evidence that some
individuals do not develop phonemic awareness understanding without
intervention, and that this may be the aspect of reading development that is
the most problematic for children later labeled learning disabled.
Heightening phonemic awareness training may help prevent some children
from experiencing early reading and spelling failure.
Steed, explains, when we teach the structure of a word, we can also
teach the structure of a sentence, paragraph, and a story by the same
principle. This principle is that a word is made up of segmented parts that
are blended together in a sequence and that those parts can be substituted
and manipulated (cited in Touchphonics, 1994).
Steed began work on Touchphonics in 1984. While working in a
reading lab and beginning her dissertation, she observed students to find
which area in reading students lacked the most. It was clear to her that
most students did not know how to put words together, phonemic
awareness skills. After administering tests in different school districts, she
found that students needed concrete, manipulative letters to learn this skill.
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Steed researched various phonic programs that came with letters. She
found that what was missing in these programs were color coded letters
showing the letters' function and letters hooked together showing the
phonemic units. After forming her own letters with various material and
having students in the reading lab use them to practice phonemic
awareness skills, she began to see improvement. Using the research and
adapting other programs, she made her own system called Touchphonics.
To evaluate the effectiveness of the Touchphonics system, a pilot
study was conducted in three different schools for a period of one month.
The schools were selected in two school districts, and each of the teachers
that implemented the system was a special education, learning disabilities
teacher (Steed, 1984).
In the study, four pupils were taught with the Touchphonics system.
The children were above average in intelligence, but were achieving 40°/o
below their expected performance level. The Slosson Oral Reading Test
and the Woodcock Reading Test Form A were given as pretests by special
education student teachers who had been trained by the researcher to give
and score the tests (Steed, 1984).
Each week teachers from the different school districts used the
system with their identified students for twenty minutes for a period of one
month. The teachers recorded the concepts presented, the students'
reactions, and the progress of the students. After the one month period, the
Slosson Oral Reading Test and the Woodcock Reading Test form B were
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given as post-tests (Steed, 1984).
The mean gain for the Slosson Oral Reading Test was 6.0 months,
with the highest gain being 9 months and the least gain 3 months. The
mean gain for the Woodcock Reading test was 6.4 months, with the highest
gain being 1O months and the least gain 2 months (Steed, 1984).
Steed reports that most phonic programs deal only with the sounds
and symbols of words. Her Touchphonics program, with color coded
phonemes, teaches the phonemic awareness principles of segmentation,
blending, sound to symbol correspondence, and substitution. She explains
that there are forty-four sound units in our language called phonemes and
each one has a different sound (cited in Touchphonics, 1994).
Steed states that the manipulatives she uses in her program assist
students in both learning and retaining phonemic awareness skills. She
explains that most teachers only deal with the phoneme parts and a few
rules. They do not teach phonemic awareness skills. When one is teaching
phonemic awareness principles, hands-on manipulatives are the best way
to teach them. She emphasizes that letters which can be moved and
touched are concrete, making it easier for students to spell words (cited in
Touchphonics, 1994). After working with the manipulatives, one of the most
important steps is to apply what has been learned in authentic reading and
writing strategies.
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Summary
Phonemic awareness, the knowledge that words are made up of
parts is a predictor of success in reading. Without understanding the skills
of phonemic awareness, comprehension and fluency will be negatively
affected. It has been said that phonemic awareness bridges the gap
between phonics and whole language. Students will benefit from either
instructional program with the knowledge of phonemic awareness.
Phonemic awareness can be taught to any age group. Included in the
training should be segmenting, manipulating, substituting, and deleting
phoneme units. For the most effective instruction, manipulatives such as
plastic letters should be used.
Touchphonics is an intervention program that directly teaches
phonemic awareness skills. This program consists of color coded, textured
letter clusters representing the forty-four phonemes in the English
language. With these letters, students can learn the principles of
segmentation, blending, sound to symbol correspondence, and
substitution. Knowing these skills will help students improve in reading
fluency and as a direct result, comprehension.

CHAPTER THREE
PROCEDURES

The project originated because of the author's experience in her
reading remediation course at Brigham Young University. In this course,
she was trained, by Dr. Robin Steed, on how to use Touchphonics, a
phonemic awareness reading program. She was required to work one on
one with three different students. At the end of the quarter she saw an
improvement in their reading fluency.
The author also had the opportunity to tutor a boy during the following
summer using the Touchphonics program. Both his parents and his
classroom teacher noted a positive change in his reading fluency. Because
Touchphonics was not available yet to purchase commercially, the author
constructed her own magnetized color-coded letters and placed them on
cookie sheets.
In 1995, the author purchased a commercially made Touchphonics
kit. She has used it with her class since then. She has found that spelling,
writing, and reading fluency improve in students who participate in this
program.
Although it has been exciting for the author to see these
improvements in her students, it has not been possible to convince parents
and colleagues that the success has to do with Touchphonics. The author
decided to set up a program with lesson plans, resources, and a portfolio
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process to assess the program's effectiveness.
To prepare for this project, writings and research were examined by
the author in the area of phonemic awareness and Touchphonics.
Strategies were written up for teaching phonemic awareness through
Touchphonics. Lesson plans were included on how to apply what has been
learned through authentic reading and writing strategies. In addition, a
portfolio system was designed by the author in order to assess the
students' progress in reading and writing fluency.
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CHAPTER FOUR
THE PROJECT

Introduction
The project consists of three sections. The first section includes the
procedures to be used in teaching Touchphonics. The second section
includes reading and writing strategies which give students the opportunity
to apply what has been learned in working with Touchphonics. Finally, the
third section includes a portfolio process to assess students' progress in
phonemic awareness and other areas of reading and writing.

Touchphonic Procedures
Touchphonics is a manipulative, multi-sensory program. Its purpose
is to assist students in understanding the structure of words. The rubber
letters included in this program are called graphophonemic units. They are
color-coded depending on their function in a word. Phonics are taught
through patterns instead of rules. The Touchphonics system organizes
phonetic words into five word pattern groups. All letters are organized on
four trays according to the pattern they represent.

Tray #1 is called the consonant tray. These letters are yellow and
represent a single sound and function as a single-sound unit. The single
consonants are divided in the following way: Single consonants that have
their sound at the beginning of their name- "b"; "c"; "d"; "j"; "k"; "p"; "t''; "v";
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and "z"; Single consonants that have their sound at the end of their name "f"· "I"· "m"· "n"· "s"· "r''· and "x"· =~-"-"'-=-"'-"'~'-'-""--"-"=...!.-'-"'-"..><....S>-"'-'"--"'-""--'"-""''--'-"-Single consonants that have a sound that is
'

'

J

J

'

J

'

unrelated to their name - "g"; "h"; "qu"; "y"; and "w".
Tray #1 also contains consonant digraphs - "ch"; "sh"; "wh"; and two
units of "th". There are two "th" units representing the two sounds it can
make. For example, "th" sounds differently in the words (that) and (thin).
Finally, tray #1 contains silent letter units - "kn"; "ck"; "mb"; "gu"; "gh";
"e". The letter that are sounded are yellow and the silent letters are white.

Tray #2 is called the blend tray. The initial consonant blends are
blue and are labeled as "I" blends, "s" blends, "r'' blends and the "tw" blend.
The final consonant blends are green and are arranged randomly.

Tray #3 is called the vowel tray. There are two sets of red single
vowel graphophonemic units. In addition, there are seven "r" controlled
vowel units. The "r'' consonants in these units are yellow representing their
function as a single consonant and the vowel letters are red indicating their
function as a vowel or vowel combination.
The vowel combinations have been grouped into four of the following
different categories: Vowel combinations that decode the same in every
word in which they appear - "ee"; "oa"; "ie"; and "ui"; Vowel combinations
that look the same but sound different - "00-00" (moon-book); "ow-ow";
(snow-cow); "ew-ew" (new-few); "ey-ey" (they-key); and "ei-ei" (seizeeight). Instead of teaching that sometimes "ei" decodes //ei// as in seize
and sometimes //ei// in eight, it is taught in Touchphonics that there are two
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"ei"'s There are two or more of each graphophonemic unit to represent the
different sounds; vowel combinations that sound the same but look different
- "ai"- "ay"; "au"-"aw"; and "oi"- "oy"; vowel combinations that have multiple
sounds - (3) "ea" units; (5) "ou" units. One phrase to help students
remember the sounds of "ou" is "Four loud coughs trouble you."
Finally, tray #4 is called the affix tray. There are prefixes - which are
color-coded orange and suffixes which are color-coded purple.
Before giving instruction in Touchphonics, students are given a
spelling pretest (see Appendix C) to determine which pattern group they
begin to have difficulty in. Time does not have to be wasted teaching the
eve pattern when the student has already mastered that skill. There are five
pattern groups represented in Touchphonics.
Pattern group 1 = single vowel, consonants and digraphs (vc; eve; cvcy;)
Pattern group 2 = consonant blends and silent letters (ccvc; cvcc; ccvcc;
xcvc; and cvxc).
Pattern group 3 = open syllable and final "e" (cv; cvce; and eve).
Pattern group 4 = "r'' controlled vowels ( (v+r)c; c(v+r)c; c(v+r); and c(cv+r) )
Pattern group 5 = vowel combinations types (we; cvvc; ccwc; and cvvcc).
During the spelling pretest, if a student begins to miss words such as
slim and dusk, individual instruction should begin with them in pattern group
#2-consonant blends.
Touchphonics is taught for three consecutive days for ten-fifteen
minute periods. It is most effective when working with small groups of one
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to three students at a time. Since word structure is not taught as an isolated
skill, it should be integrated with authentic reading and writing. So after the
ten to fifteen minutes is spent working with the graphophonemic letters,
students need to spend fifteen to twenty minutes applying what they have
learned through authentic reading and writing activities.
Before beginning the teaching procedure, the pattern and individual
words according to students' needs are selected. The graphophonemic
units are selected and placed on a dry erase white board. For example:
Pattern group: #1
Pattern: eve
Letters: (red a,o) and (yellow p,t,s,n,f)
Sample Words: pat, sat, fat, nap, pan, tap, not, pot, top
There are nine steps in teaching and applying word structure through
Touchphonics.
Step 1 - Segmentation is taught by building the words. The student, after
given a word, chooses each graphophonemic unit and places it in a word
box on the white board while saying the sound of the unit at the same time.
By doing this, students learn that words are made up of segmented parts.
Step 2 - With the completed word in the word box, students will then "touch
and sound" by actually touching each unit and saying its sound. By doing
this, students learn the sound to symbol correspondence.
Step 3 - Students then blend the sounds into a word. After "touching and
sounding", students say the word while they are pushing the letters
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together. In this step, students are taught that words are made up of parts
that are blended together.
Step 4 - After blending the words, students then are asked to cover the
word with their hand, and "using the camera in their head" spell the word.
Step 5 - When students have spelled the word correctly, the letters are
covered again and students then write the word with a dry-erase marker.
Step 6 - Students will then change the word. For example, the teacher can
say "change the word pat so that it says pot." This step teaches the
students the phonemic awareness principle of substitution. An additional
word can be constructed by adding, deleting, or substituting
graphophonemic units.
Step 7 - After building the target words for the day, students practice
reading them in isolation. Practiced words or words with the same pattern
can be written on flash cards for students to read.
Step 8 - Students apply the knowledge learned from manipulating the
graphophonemic units. Students practice reading words in print.
Step 9 - Along with practicing to read words in print, students practice
writing the words learned in print.
The third section in this chapter presents strategies that can be used
in steps eight and nine to have students practice what they have learned in
authentic reading and writing.
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Authentic Reading and Writing Strategies
This section presents reading and writing activities that not only fit
under the Washington State essential learning goals, but also help students
apply what they have learned in Touchphonics.

25
Read the Word in Print

Overall Objective: the student will practice word structure in authentic print
Essential Learning Goal 1 in reading: the students understand and use
different skill and strategies to read
Materials:
several "I Can Read" books.
Procedure:
1. Before beginning to read, the teacher will have students find specific
target words they have practiced in Touchphonics on a page of the book.
The student is asked, "Where is the word ____?

2. The teacher points to a target word in the text and has the student read
the word and the sentence that the word is in.

3. The student reads the books aloud to the teacher. If a student struggles
with a word, clues are given on the graphophoneme unit they are not
pronouncing. For example, ''The "ea" is /eh/ in this word.
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Word Wall

Overall objective: the student will practice word structure in authentic print

Essential Learning Goal 1 in reading: the students understand and use
different skill and strategies to read
Materials:
lined chart paper; markers (yellow, red, black, blue, green, orange, purple)
Procedures:
1. The teacher asks the students to tell in their own words about a personal
experience or have them retell a shared story. As the students watch, write
the words they are saying on large chart paper.
2. The teacher models by talking out loud about the functions of the letter
units in each word. For example, "The "ea" is /eh/ in the word (steak).
3. The words are then categorized and rewritten on several charts. Each
word is categorized by their graphophonemic functional sound/symbol units
(blends, silent letters, etc.). The words on the chart are color coded to
match the graphophonemic letters in the Touchphonics kit.
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Friendly Letter
Overall Objective: the student will practice word structure in authentic print

Essential Learning Goal 2 in Writing: the students write in a variety of forms
tor different audiences and purposes.
Materials:
a transparency showing the parts of a friendly letter; a friendly letter form; a
supply of stationery, and envelopes

Procedure:
1. Review the parts of a friendly letter on an overhead.
2. Read examples of letters from the book Dear Mr. Henshaw by Beverly
Cleary.
3. Students will be given a choice on who to write a letter to.
4. To follow up, students can then write a weekly letter to a family member
describing what they are doing in school, events the class participates in
and are looking forward to, etc.

* students can also write business letters, letters to the editorial, persuasive
letters, letters to authors describing why they liked a book, etc.
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Recipe Writing

Overall Objective: the student will practice word structure in authentic print

Essential Learning Goal 2 in Writing: the students write in a variety of forms

Materials:
colored pencils; measuring devices; recipe cards, examples of recipes

Procedure:
1. Students read four to five recipes from a variety of recipe books.
2. On an overhead students are given examples of recipes for other ideas
besides food. The following is an example of a recipe for friendship:
Happiness
5 1/3 c. love
1/2 t. anger
10 oz. happiness
2 c. smiles
2 T. sugar
Mix up slowly. Keep forever in a great heart. Remember to share with
others.
3. Students then decide on a recipe topic.
The following are a few ideas for recipe writing:
*a recipe for success in a particular grade-they can leave them for the next
year's class
*a recipe for a best friend, a football player, or a hero
*recipes can be written for a social studies unit-a recipe for being a pioneer

29
Journal Writing

Overall Objective: the student will practice word structure in authentic print
Essential Learning Goal 2 in Writing: the students will write in a variety of
forms and purposes
Materials:
spiral notebook and pencil

Procedures:
1. Explain that a journal is kept to provide a record of thoughts,
experiences, dreams, memories and plans.
2. Read examples of journal entries from literature books such as Joshua's
Westward Experience by J. Anderson and Harriet the Spy by L. Fetish.
3. The teacher emphasizes that students should not worry about correcting
spelling errors. The goal in this step is fluency, not accuracy.
4. Students will have ten to fifteen minutes to write about a topic of their
choice or from the provided list.
The following is a list of journal topic students can choose to write
about:
my favorite place in town things that make me happy or sad
music
an imaginary planet
cars
what if snow were hot
dreams I have
cartoons
places I've been
places I'd like to go
favorite movies
pets
if I had a lot of $
football

books I've read
favorite hobbies
jokes
my mom/dad
my teacher
if I had 3 wishes
favorite holidays

*Students can also write simulated journals-writing as if they are a
character of a book.
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Dialogue Journals

Overall Objective: the student will practice word structure in authentic print
Essential Learning Goal 2 in Writing: students will write for different
audiences
Materials:
spiral notebook and pencil
Procedures:
1. Once a week students will write informally to their teacher in their
journals of interest or concern to them.
2. The teacher then responds to each journal in a rotating basis--one
groups' writing each week.
3. The teacher should write less than the students.

(
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Writing Notebook

Overall Objective: the student will practice word structure in authentic print
Essential Learning Goal 2 in Writing: the students will write clearly and
effectively
Materials:
spiral notebook and pencil

Procedures:
1. Students will compile a notebook of guidelines for writing and reading.
2. The following items can be included in the writing notebooks.
* List of words they are learning from the Touchphonic patterns
* Lists of commonly misspelled words

* Synonyms for overused words such as said, pretty, or nice
* Examples of sentences beginning in different ways

* Lists of good adjectives, nouns and verbs

* Dialogue page where the rules of writing dialogue and examples of

dialogue are given

(
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Free writing
Overall Objective: The student will practice word structure in authentic print

Essential Learning Goal 2: Students will write for a variety of purposes.

Materials:
paper and pencil

Procedure:
1. Before beginning a unit of study, the teacher assigns students to write
about the new topic. For example, Penguins in science.
2. Students write for five to ten minutes without pausing to reread, make
corrections, or for any reason.
3. Students write, "I don't know what to write" until an idea comes.
4. After students read books and have lessons about the topic, they will
"free write" for another five to ten minutes about the new concepts learned
about Penguins.
* "free writing" can also focus on topics other than content areas: The
following are some example of topics that may be given for "free writing":
1. my favorite meal

7. Once upon a time ...

2. my best day at school

8. The worst thing about Monday

3.
4.
5.
6.

annoyances

9. In the fall when it gets colder

a celebration

10. Advice for parents

my best friend

11. I am happy when ..

when I become older

12. I really get upset when ...
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Clusters
Overall Objective: the student will practice word structure in authentic print
Essential Learning Goal 2 in Writing: students will write in a variety of forms
Materials:
paper; pencils; crayons
Procedure:
1. A topic is chosen.
2. Write the topic word in a centered circle on a sheet of paper.
3. Draw rays from the circle and add main ideas.
4. Add branches with details and examples to complete each main idea.
The following are four types of clusters that can be used in the
classroom:
1. Story Cluster
topic: story
main ideas: beginning, middle, and end
2. 5 W's plus one Cluster topic: student or teacher choice
main ideas: who, what, when, where,why,how, who
3. Biographical Cluster
topic: choice of person
main ideas: childhood, education, adult life, accomplishments
4. Five Senses Cluster
topic: student or teacher choice
main ideas: see, smell, touch, hear, taste
* paragraphs, essays or other writings could be written using these clusters.
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Wordless Picture Books
Overall Objective: the student will practice word structure in authentic print

Essential Learning Goal 1 in Writing: students will write clearly and
effectively
Materials:
variety of wordless picture books; pencil; lined paper
Procedure:
1. The teacher shares several wordless picture books with the class.
2. In groups, students will choose the picture book they would like to write a
story for.
3. Students will write a story with a beginning, middle, and end that goes
along with the pictures.
4. Students will read their completed books to the class.
The following is a list of wordless picture books that can be used:
The Grey Lady and the Strawberry Snatcher by M. Bang
The Snowman by R. Brings
Alligators Toothache by D. deGroat
Creepy Castle by J.S. Goodall
A Flying Saucer Full of Spaghetti by F. Kahn
The Mystery of the Giant Footprints by F. Kahn
Frog Goes to Dinner by M. Mayer
The Bear and the Fly by P. Winters
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Wonderful Wallets
Overall Objective: the student will practice word structure in authentic print

Essential Learning Goal 1 in Writing: students will write clearly and
effectively

Materials:
9x12 construction paper; 3x5 cards; staples; pencils; and crayons

Procedure:
1. Have students fold their paper lengthwise, then into thirds.
2. Staple each of the three folds to make a wallet.
3. Write sentences with target words from Touchphonics.
4. place completed cards in each of the wallets' sections.

* adaptations:

--parts of speech can be written on each index card
--review key facts in science or other subjects
--writing topics
--responses to a story read
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Author's Patterns
Overall Objective: the student will practice word structure in authentic print

Essential Learning Goal in 1 Writing: students write clearly and effectively

Materials:
Never Ride Your Elephant to School by D. Johnson; lined paper; pencils;
crayons
Procedures:
1. As a prereading activity, students are asked, "What would happen if you
rode an elephant to school?"

2. A chart is made of students' responses while discussing the structure of
the words while recording them.

3. Teacher reads Never Ride Your Elephant to School to students.

4. After reading the book, ask students to select a favorite animal to write
about.

5. Students will use the following format:
Never ride your _ _ _ _ _ _ _to school. If you
do, _ _ _ _ _ _ _ _ __

After that, _ _ _ _ _ _ _ __

So never ride your_ _ _ _ _ _ _ _ __
to school! Ride him to the

- - - - - - - - - - - instead!

6. The pages will be compiled into a class book.

37

(
Reading and Writing Portfolio Process

In this section, students will keep a portfolio which will document their
progress in reading and writing. The portfolio will contain reading and
writing activities that demonstrate students are applying their word
recognition--phonemic awareness skills.

Rationale:
A portfolio:
1. promotes higher level thinking.
2. gives an impressive overall picture of student progress.
3. increases motivation by giving students ownership of their own learning.
4. helps students to become more articulate.
5. gives students and teachers an opportunity to reflect on growth over
time.
6. increases organization skills.

Purpose:
The purpose of this portfolio is to collect evidence of student growth in
reading and writing over a two year time period. It will provide the teacher
with a better understanding of the needs and learning style of each student.

Audience:
Students, parents, and teachers will be the audience for this portfolio.
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Student Orientation:
To orient students to portfolios, I will show them examples and have
them participate in different activities.

Orientation 1:
I will show my personal portfolio to my class. I will highlight sections
that I am proud of and share my reflections with them. I will also give
examples of areas I would like to improve upon.

Orientation 2:
In order to help students view portfolios as a story, I will share my
baby book with them. They will be able to see how my mother recorded
important events and growths I made when I was a baby.

Orientation 3:
I plan to invite two professionals from the community to share their
portfolios with the class. It is important for students to see that portfolios are
even used outside of school by adults. They will explain their purpose and
contents of their portfolios to the students.

Orientation 4:
Students will make a cover sheet for their portfolio. They will draw a
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self-portrait. Around the picture of themselves, they will write four words
describing their hobbies. At the end of the year, students can then decorate
the back cover of the portfolio.

Orientation 5:
Page one of the portfolio will include an interest inventory. (See
Appendix A.) Students will complete this. Information will include the
following: a Polaroid photo; height; information about favorite food, hobbies,
subjects, etc. At the end of the year, students will measure their height
again to document how they have grown.

Orientation 6:
Students will complete four writing activities to include in the
introduction section of their portfolios. (See Appendix B.)
Writing activity 1: "Me paragraph"
2: 'Writing collage"
3: "If I were in Charge of the World"
4: "Acrostic Poem"

Objectives/Competencies:
The objectives for each piece will be matched with the Essential
Learning Requirements for goal one in reading and for all four goals in
writing.
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Goal 1 in reading: The students understand and use different skills and
strategies to read.
Goal 1 in writing: The students write clearly and effectively.
Goal 2 in writing: The students write in a variety of forms for different
audiences and purposes.
Goal 3 in writing: The students understand and use the steps of the writing
process.
Goal 4 in writing: The students analyze and evaluate the effectiveness of
written work.
The specific objectives that will be documented in the portfolio are the
following:
1.) Students, each beginning at different levels, will document their
progress in word recognition skills - phonics/phonemic awareness; sight
words; and fluency. (See Appendix C.)
2.) By the end of the school year, students will provide five pieces of
evidence along with reflection tags in the following areas:
--appropriate style to audience and purpose
--application of writing conventions
--write for different audiences
--write for different purposes
--write in a variety of forms
--implement four steps in writing process
--assess their own strengths and needs for improvement
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Selection of Pieces:
Teachers and students will select pieces for the showpiece portfolio.
The teacher will select two pieces for each section and the students will
select three. Selection for each piece will take place the first and third
Friday of each month. The pieces will be chosen from the work that has
been placed in the working file. The remaining papers will be sent home.

Format/Storage:
Working portfolios will be placed on a rack with hanging files. Each
student will have one yellow file. These files will be placed on the round
table towards the back of the room.
The show piece portfolios will be stored in a bookshelf in the reading
area. Contents of the portfolio will be stored in a three-ring binder with
clear, plastic pockets on the front and back cover. Nine dividers will
separate the following sections: Introduction; reading tests; style;
----

----------convention;audience;purpose;form;-writingprocess;wordrecognition.

Documentation and Evaluation:
Teachers and students will be responsible to fill out a form after
selecting each piece. Students will fill out three forms for each section and
teachers will fill out two. (See Appendix D.)
Students will also complete a reflection tag to be attached to each
paper in the portfolio. On the tag will be statements such as, "I remembered

(
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to capitalize the beginning of each sentence." (See Appendix E.)
At the beginning of each quarter, students will set three goals and
complete the following form. At the end of the quarter, a reflection at the
bottom of the same form will be filled in to assess how well goals have been
reached. During parent conference time, students and parents will
complete the same form together. Students, parent, and the teacher will
sign each form. (See Appendix F.)
A checklist will be provided at the beginning of each section. As
assignments are included in the portfolio, students are responsible to circle
a yes by each requirement after it is completed. (See Appendix G.)
Rubrics will be shared with students before they begin their
assignments. Students and teacher will both be involved in writing rubrics.
Students and the teacher will both score each piece of writing according to
the pre-designed rubrics. During teacher/students conferences, the scores
will be compared and discussed. (See Appendix H.)

Student Involvement:
Students will be involved in:
1. placing work in working and showpiece portfolios.
2. selecting five representative pieces for each section of the show piece
portfolio.
3. writing evaluation forms and evaluation tags.
4. writing and reflecting on five goals each quarter.
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5. helping to write rubrics.
6. scoring writing assignments according to rubrics.
7. planning for portfolio night.
8. leading parent conference for third quarter.

Parent Involvement
Parents will:
1. sign and evaluate goals students have set for each quarter.
2. assist students in setting goals first and third quarter during
parent/teacher conferences.
3. attend Portfolio Night.

C
Review/Conference:
Students will have three different audiences to share and review their
portfolios with.
At the beginning of each month, students will select three pieces to
share with a partner. This will be called peer review. Students will state
what objective the piece is covering, why they our proud of that piece, and
something they would do differently next time. Peers need to give a
comment for each piece of work presented. (See Appendix I.)
Teacher and students will review portfolios at the beginning of each
quarter. Goals will be written and discussed. Five pieces will be chosen
from each section to be analyzed. Students will present their reflection

(
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journals.
During the first and third quarter at parent/teacher conference,
students will share their showpiece portfolios with their parents.

CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
Phonemic Awareness, the knowledge that words are made up of
parts is a predictor of success in reading. Comprehension and fluency will
improve with the understanding and application of phonemic awareness
skills. Segmenting, manipulation, substituting, and deleting phoneme units
are all part of phonemic awareness training. Researchers have found that
using manipulatives, such as plastic letters, make the instruction most
effective.
This project explored the literature and research regarding the
importance of teaching phonemic awareness to students learning how to
read. A phonemic awareness program called Touchphonics was
introduced along with specific procedures to follow while implementing it. A
selection of lesson plans for students to apply what they have learned in
Touchphonics and in return to improve reading fluency were developed.
Finally, a portfolio system was constructed for the documentation of the
improvement in reading fluency.

Conclusions
The lesson plans and portfolio procedure were developed with third
and fourth grade student in mind, but they may be adapted to fit other

45

46
curricula requirements and grade levels. The authentic reading and writing
lesson plans included are just a few examples out of many that will help
students to apply what they learn in Touchphonics.
The author of this project has implemented this program in her
classroom. The first year she used the program, she trained volunteers to
use Touchphonics. The volunteers came into her classroom three
consecutive days a week and worked with two students at a time for fifteen
minute time periods. The author found that the students who experienced
the most success were those who had volunteers that went through all the
steps correctly. A couple of volunteers decided that they would skip a few
steps that they found unimportant. The students ended up missing crucial
steps such as blending and segmenting.
After the authors' first year, she began to work with one to two
students for three consecutive days for ten minute time periods. She
worked with these individuals when the rest of the class was silent reading
or working on independent projects. As the author has continued to
implement Touchphonics in her own classroom, she has found out how
crucial the step is of applying what has been learned in authentic reading
and writing activities. Students who were given sufficient time in practicing
reading and writing progressed more rapidly. In addition, she observed that
students who read aloud to her after using Touchphonics were able to
decode longer and more difficult words. Their confidence in their ability to
read quickly improved.
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Touchphonics is not a difficult program to use. The steps can be
learned quickly by the teacher and the students. The key is to go through
the entire procedure for each word without skipping steps and to apply what
has been learned in authentic reading and writing activities. In the author's
experience, students have looked forward to using Touchphonics. They
enjoy manipulating the colorful rubber letters and writing the words on
white boards. The students' enthusiasm is high when they begin to
recognize words they have practiced through Touchphonics in textbooks
and books they choose to read.

Recommendations
Besides documenting progress of students through portfolios as seen
in the project, teachers can give a standardized pretest and post-test . This
will enable teachers to show specific growths in grade level and months.
The author plans to do further research on the effectiveness of
Touchphonics in her own classroom.
Touchphonics can be used in conjunction with other phonemic
awareness programs. The author contacted several school districts who
currently implement Touchphonics. One district said that its teachers use
both Touchphonics and Reading Recovery.
The author recommends that school districts adopt the Touchphonics
program. Before beginning the program, it would be necessary for
teachers to be trained on how to use it properly in order to get
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the best results.
This project meets many of the Washington Essential Academic
Learning Requirements. The ability to read and write across the curriculum
is becoming increasingly important. With the phonemic awareness skills
gained by Touchphonics, students will improve in reading fluency and
comprehension. As a result, improvement will be seen in other content
areas such as science, math, and social studies.
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PERSONAL INTEREST INVENTORY

ATTACH PHOTO HERE
HEIGHT

1. What do you like to do on Saturday?

2. Tell about your family.

3. Tell about the sports you like best.

4. What do you want to be doing ten years from now?
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5. What is your favorite subject in school?

6. If you could do anything this weekend, what would it be?

7. What is the best vacation you have ever taken?

8. What is your favorite book?

9. If you could do anything on your birthday, what would it be?

10. Name two activities you enjoy during recess.
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"Me Paragraph"
In this paragraph each sentence begins in a different way. The first
sentence begins with I or my. The second sentence begins with two
adjectives. The third sentence begins with a prepositional phrase. The
fourth sentence begins with to+verb. The final sentence begins with an
adverbial clause.
examples of beginnings for sentences 1-5
1.

I really like my name, _ _ _ _ _ _ _ _ _ __
My name, _______ is_ _ _ _ _ _ __
I was named_ _ _ _ _ _ after_ _ _ _ __

2.

_ _ _ _ _ _ and, _ _ _ _ _ _ __
enjoy_ _ _ _ _ __

3.

To earn money, I
To help at home,!
To please my parents,!

4.

After school,
With my friends,
Near my home,
On weekends,

5.

When I grow up,
After I finish high school,
Before I am too old,
When I am older,
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Writing Collage

An enjoyable way of finding out a little more about you is to write a
collage, turning yourself into all the parts of your life that you like, that you
identify with, and that you feel strongly about, such as ...
*What time of day are you?

*What sounds are you?

*What kind of clothing are you?

*What colors are you?

*What season are you?

*What things are you?

*What holidays are you?

*What places are you?

*What magazines are you?

*What kind of food are you?

The following are a few examples of collages:
I am saddle shoes, sandals, tennis shoes.
I am pizza, cookies, cheese, cupcakes.
I am a bird ... blue jay, cardinal, seagull.
I am a time of day: noon, 8:05 a.m.
I am an animal lover ... dogs, cats, polar bears, birds, horses.
I am trees ... redwood, pine cones, oak, and maples.

55
If I Were in Charge of the World by Judith Vierst

Students will read "If I Were in Charge of the World" poem and then
they will write their own following the author's pattern.
If I were in charge of the world
I'd cancel oatmeal,
Monday mornings,
Allergy shots, and also
Sara Steinberg.
If I were in charge of the world
There'd be brighter night lights,
Healthier hamsters, and
Basketball baskets forty-eight inches lower.
If I were in charge of the world
You wouldn't have lonely
You wouldn't have clean.
You wouldn't have bedtimes.
Or- "Don't punch your sister."
You wouldn't even have sisters.
If I were in charge of the world
A chocolate sundae with whipped cream and nuts would be a vegetable.
All 007 movies would be G.
And a person who sometimes forgot to brush,
And sometimes forgot to flush,
Would still be allowed to be
In Charge of the World.
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If I Were in Charge of the World
by~~~~~~~~~~

If I Were In Charge of the World

If I Were In Charge of the World

If I Were In Charge of the World

If I Were In Charge of the World

If I Were In Charge of the World
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Acrostic Poem

Students will create an Acrostic poem about themselves using a list of
adjectives and verbs generated by the class. The first and last name is
written vertically on the left hand side of the paper. For the first name,
adjectives are written that begin with each letter of the name. For the last
name, verb phrases are written that begin with each letter of the name.
The following is an example of an Acrostic poem:
Confident
Helpful
Respectful

I nteresting
Sensitive
Terrific

I ntelligent
Nice
Active

A waits anxiously for Spring and Summer.
L oves to be a mom.

A ttends teacher trainings.
N otices beautiful flowers and trees.
I nvites neighbors to play dominoes and cards.
Z ips through good books.

(
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Goal sheet for word recognition skills

1. I would like to improve in: _ _ _ _ _ _ _ _ _ _ _ _ _ __
(* this could include sight words, reading fluency,or phonemic awareness)

2. I am going to improve in this area by _ _ _ _ _ _ _ _ _ _ __

(*If students are working on sight words, they can learn five new words
each week. The words to be learned are determined from the Dolch
Frequency Word List. If they are working on reading fluency, they can
practice in paired reading groups. This process is included in the lesson
plans of this chapter. If they are working on phonemic awareness, specific
patterns groups can be written down that students are trying to learn. The
patterns to be learned are determined from the diagnostic spelling pretest
students take.
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Diagnostic Spelling Pretest

pattern group 1
am
it
on
us
Ed
wax
hug
job
lid
net
pattern group 2
clap
fled
slim
drug
crop
fist
end
dusk
crisp
blink
wrist
knelt
deck
hitch
edge
pattern group 3
hi
my
she
try
sigh
rate
wide
code
rule
Pete

pattern group 4
cork
girl
yarn
hurt
clerk
worst
hair
spare
swear
earth
near
verse
curve
pattern group 5
speech
break
moan
tough
grief
group
pout
juice
soul
stain
fought
stray
fraud
crawl
join
joy
wool
swoop
howl
grown
crew
few
key
whey
weigh
seize
leak
meant
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Self-Reflection Form
1. Why did you choose this piece for your portfolio?

2. What is something that you would do differently next time?

3. What is the best part of this piece? Why?

4. What did you learn by doing this piece?
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Reflection Form (for teacher)

1. Why did you choose this piece for the showpiece portfolio?

2. What is the best part about this piece?

Teacher signature_ _ _ _ _ _ _ _ _ _ __

Student signature _ _ _ _ _ _ _ _ _ _ __
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Reflection Tag

I remembered to capitalize the beginning
of each sentence.

(
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Quarter Goal Sheet
My goals for the next 1O weeks are:
1.

2.

3.

Student's signature

Teacher's signature
Parent's signature

---------------------------------------------------------------------------------------------

Progress towards my goal:

Most improved skill:

Skills I still need to work on:

(
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Checklist for Contents
Section:

(ex. audience, form)

I have turned in:

Assignment 1

yes

no

Reflection 1

yes

no

Assignment 2

yes

no

Reflection 2

yes

no

Assignment 3

yes

no

Reflection 3

yes

no

Assignment 4

yes

no

Reflection 4

yes

no

Assignment 5

yes

no

Reflection 5

yes

no

Other: ______________ (ex. peer reviews)

(__
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Example of Rubric

4=

Includes topic, three detail sentences, and a conclusion.
All five sentences begin in a different way (adverbial clause, etc.)
All five sentences are punctuated correctly.
Three detail sentences support the topic.

3=

Includes topic, three detail sentences and a conclusion.
Three out of five sentences begin in a different way.
Four out of five sentences are correctly punctuated.
Three detail sentences support the topic.

2=

Conclusion or one detail sentence is missing from body of paragraph.
Two out of five sentences begin in a different way.
Three out of five sentences support topic sentence.

1=

Two or three parts are missing from body of paragraph.
One or zero sentences begin in a different way.
More than four punctuation errors
Not all detail sentences support the topic

O=

no attempt made
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Peer Review
1. Items I brought to show my partner:

2. What objective does this item cover?:

3. I am proud of this piece because:

4. Next time I would make the following change on this piece:

5. (partner) The best part about this piece is:

(partner's signature) _ _ _ _ _ _ _ __

(
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